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The advancement of technology requires higher skill in obtaining information 
due to the rapid flows of information in this recent globalization era. 
Consequently,  reading comprehension becomes an important language skill 
for students to nurture. In classroom practices, Indonesian students still 
encounter problems in English reading comprehension. The present classroom 
action study dealt with improving reading comprehension through 
collaborative learning. This is due to some studies revealed that collaborative 
learning is an effective learning strategy to improve students' learning 
achievement. The data were collected by administering a pre-test in reading 
comprehension prior to the teaching cycle and two post-tests at the end of every 
teaching cycle. The results showed that collaborative learning is significantly 
effective to improve students' reading comprehension and critical thinking. 
This study implies that teachers should consider the integration of 
collaborative learning in teaching reading comprehension. 
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1   Introduction 
 
Collaborative learning is a concept of learning in which students are assigned to be actively engaged in groups and 
peers in doing the learning activities to achieve a learning goal. It is widely known that collaborative learning refers to 
an instruction method in which learners at various performance levels work together in small groups toward a learning 
goal (Jacobs, & Tan, 2015). All students are responsible for other students' learning as well as their own learning. 
Therefore, the success of one student in learning helps other students. Educationalists consider that collaborative 
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learning creates an active exchange of ideas within students in their groups and develops students' learning willingness 
and motivation (Jacobs & Tan, 2015; Felix-Aguelo, 2017). 
Collaborative learning encourages students to express themselves to other students and actively communicate to 
gather and utilize information to achieve the desired learning goal (Lin, 2019). Meanwhile, teachers can provide some 
help and eventually cater to scaffolding activities to enrich students' independence in learning (Chen, 2013). This 
indicates that collaborative learning has been shown to have a remarkable impact on students' development in a number 
of areas and build up their social skills (Feri1 & Erlind, 2014). Students' social skills may also develop as an impact of 
learning and working collaboratively (Pang et al., 2018). Moreover, collaborative learning helps students learn deeply 
to attain higher thinking skills (Rokhaniyah, 2016). However, special skills are also required in conducting 
collaborative learning. Well-Planned collaborative learning enables to have effective communication between peers, 
peer evaluation, problem-solving, and the possibility that students begin to teach each other to maximize their 
capability in learning (Togatorop, 2015).  
Understanding the importance of collaborative learning, this study was focused on enhancing students' reading 
comprehension to solve the learning problems encountered by the students in reading comprehension.  This is because 
reading is one of the most essential language skills (Togatorop, 2015; Krashen, 2013; Suryasa et al., 2017). Through 
reading, students obtain a great number of knowledge and information to enrich their prosperity in life. However, there 
are still many students who found reading comprehension is not an easy task to do. It is an activity that involves 
students’ interaction in the form of visual input of language (La Hanisi et al., 2018). Moreover, reading comprehension 
is usually used for such kinds of purposes like reading for general and specific information, textual meaning and textual 
references. Because of the cases, teaching reading comprehension to the students is very important since it is a great 
source of learning (Reynolds, 2015).  
Everyone has a way to comprehend and understand the information that they want to get from the reading texts 
(Shih, & Reynolds, 2015). Many of them still really struggle in comprehending the reading texts due to some obstacles 
that hindrance their comprehension. This may include the poor ability in micro and macro linguistic features or the 
lack of reading strategies. It is a complex activity that involves both perceptions and thought. Reading consists of two 
related processes; word recognition and comprehension (Reynolds, 2015). Readers typically make use of background 
knowledge, vocabulary, grammatical, knowledge, experience with text and other strategies to help them understand 
written text (Lin, 2019; Barrot, 2016; Macías et al., 2018).  
Some students perceive that reading is a boring activity. The boredom can lead the students to have low motivation 
in doing the reading activity.  Consequently, teachers should pay attention to how to make reading comprehension 
activities more amusing and optimally understandable. Generally, during silent reading, students do not have the 
chance to do something which helps them reach a rapid comprehension. Through the application of the right learning 
strategy and utilization of interesting activities and challenging learning materials, students may find reading activity 
is an encouraging thing to do (Chen, 2013). Moreover, teachers should continually assess the students in order they 
achieve higher learning achievement (Widiastuti & Saukah, 2017). 
One effective way to teach reading comprehension is through collaborative learning. It is an activity in which 
students work together with each other to do a task and to achieve a predetermined learning goal. It is a recursive 
activity where two or more people work together to realize shared goals, this is more than the intersection of common 
goals are seen in nature by sharing knowledge learning and building consensus (Rimor et al., 2010). Most collaboration 
requires leadership, although the form of leadership can be social within a student group (Feri1 & Erlind, 2014). In 
particular team works collaboratively can develop students' skills in dealing with other people.  
Collaborative learning has been implemented successfully in diverse wide-ranging classrooms. It could be assumed 
that collaborative learning is a great reading strategy for students (Rokhaniyah, 2016). It is unique in its emphasis on 
structuring peer discussion through the use of cooperative learning roles and procedures and encourages students to be 
active in inquiring, comprehending text and concepts, developing higher thinking to achieve the learning goals (Roselli, 
2016). To ensure students have comprehension and ability in learning and eventually they can promote their learning, 
teachers should appropriately assess the students (Widiastuti, 2018). Therefore, by doing complete appropriate prose 
of learning through collaborative learning students may build their critical thinking skills. 
Considering the phenomenon as described above and the use of collaborative learning in English language teaching 
as revealed by some researchers (La Hanisi et al., 2018; Rokhaniyah, 2016; Togatorop, 2015; Jacobs & Tan, 2015), it 
is important to conduct an in-depth study to improve students' reading comprehension by employing collaborative 
learning. This study is a classroom clinical learning activity conducted intensively to gradually improve students' 
reading comprehension and build up critical thinking, develop their communicative as well as social skills. Moreover, 
the study was conducted as a part of positive action undertaken as a reaction to the result of the preliminary study 
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conducted to the students in which the mean figure of their pre-test was really low. Teachers, in this case, felt 
responsible to help students find an effective strategy in order that they can achieve the predetermined learning 
standard. This is the prime aim of conducting this study to the students in the English language classroom. 
 
 
2   Materials and Methods 
 
The subject of this study was a group of EFL students. One class was chosen as the subject of the study. They were 
chosen as the subject of the study because their ability in reading comprehension as indicated by initial reflection was 
still very low. Therefore, an immediate and appropriate teaching-learning process needs to be carried out to solve the 
problem. This study was classroom action research consisted of cyclical processes in which in every learning session 
there were four interconnected activities such as planning, action, observation, and reflection.   
In the planning, the researcher prepared the instructional planning for each session before the present study was 
conducted in the classroom. In action, the researcher did the teaching and learning process. Meanwhile, in the 
observation, the researcher carefully observed the learning activities. In this step, the researcher observed the subjects' 
attitudes and behavior toward the teaching and learning process to see the improvement of the subjects. In reflection, 
the researcher analyzed the result of the post-test and the result of observation. The teaching and learning process was 
divided into two cycles. Each cycle consisted of two learning sessions to enhance students’ reading comprehension 
through the integration of collaborative learning. 
 
 
3   Results and Discussions 
 
3.1 Results 
 
In this classroom action research, the data were collected by administering pre-test, post-test, and questionnaire. The 
aim of administering the pre-test was to examine the subjects' pre-existing ability in reading comprehension before the 
treatment was given. Furthermore, the post-test was used in order to see the extent to which the strategy can be used 
to improve the subjects’ ability in reading comprehension and critical thinking. 
 
Pre-cycle  
 
In the pre-cycle, an initial reflection was conducted by doing an interview with the English lecturers who taught reading 
comprehension at the selected class. The interview was intended to reveal how the students' learning and what 
strategies that are usually used in teaching reading, and then observation was also conducted. The interview indicated 
that the lecturers merely employed conventional learning methods in teaching reading in which students were 
commonly asked to read the reading texts for about 20 minutes and then followed by assigning the students to answer 
10 questions and some exercises related to reading presented in the classroom. It is very rarely innovative learning 
methods that have been introduced in the classroom.   
On the completion of the interview, several direct classroom observations were conducted to directly observe how 
the learning activities were carried in the classroom. Observation aimed to find out the real problems faced by the 
subjects. Based on the observations, the students found difficulty in reading comprehension especially in identifying 
general information, specific information, recognizing the textual meaning and textual reference. Moreover, the 
learning activities of reading comprehension were not really conducted to ensure students gain a high comprehension 
of reading text. 
Furthermore, a pre-test was carried out to know the pre-existing ability of the subject in reading comprehension 
before the teaching and learning process. The learning activities were started with the administration of pre-test in the 
form of short answer questions consisting of 20 test items. The tests were constructed to measure students' reading 
comprehension, which was constructed to see the students' pre-existing ability in reading comprehension. The result 
of the pre-test showed that the students' reading comprehension was very poor, in which there were no subjects who 
could achieve the minimum passing grade. It showed that the subjects' reading comprehension needed urgently to be 
improved.   
The mean figure of the pre-test as an initial reflection was 5.50. This figure was considered to be very low if it is 
compared with the minimum passing grade which has to be passed by the students. Thus, to improve the subjects’ 
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reading comprehension, collaborative learning was integrated into reading classes. The learning sessions were carried 
out in two cycles to give sufficient learning opportunities for the students in learning reading comprehension, 
consequently to ensure the learning improvement in reading comprehension and critical thinking, learning cycles were 
conducted intensively.  
 
Cycle 1 
 
The teaching cycle was carried out based on the result of the pre-test in which the score of the subject really below the 
standard minimum passing grade. Thus, an improvement action was planned by integrating collaborative learning as 
an effort to improve students' reading comprehension and critical thinking.  This cycle was divided into 2 sessions. 
Each session consisted of four activities namely planning, action, observation, reflection. The teaching sessions were 
prepared for 90 minutes for each session. For the first teaching session, the reading exercises for the first session were 
developed based on the text as indicated by the learning syllabus for the semester program.  
After designing the lesson plan, teaching action was carried out. In each teaching action, there were three main 
activities namely pre-activity, whilst activity, and post-activity. In pre-activity, the teacher arouses students’ prior 
knowledge and link up the students’ knowledge with the upcoming learning material. While-activity is the main 
activity of the learning process, meanwhile, post-activity is the concluding activity of learning. The main activity was 
started by asking the students to write down 10 statements concerning what they already knew about the text. They 
then asked to read them aloud. In addition, prior to reading the text, students were asked to answer 10 questions related 
to reading the text.   
Then, a post-test was administered in the post-activity of the lesson at the end of the second learning session. The 
students were asked to answer 20 questions related to the reading text being learned. The result of post-test 1 showed 
that students' reading comprehension and critical thinking improved considerably.   
In reflection, the researcher analyzed the result of the post-test and the result of observation. Based on the classroom 
observation, it showed that students were really active to participate in all learning activities. Additionally, the mean 
figure for the post-test result was 70.50. Based on the result of these sessions, it was decided to continue this study to 
the second cycle. 
 
Cycle 2 
 
The second cycle was also conducted in four interconnected activities which were the same as the steps in the first 
cycle, namely planning, action, observation, and reflection. However, there were some elaborations and revisions of 
the learning activity. In planning, the lesson plan was revised from the lesson plan in the first cycle. The revision was 
made to make the second cycle more interesting for the subjects.  
In the second cycle, students assigned to be actively engaged in pairs and group learning activities. They were 
asked to seriously discuss their reading assignments in pairs and discussed them in groups. These types of activities 
enhanced students' reading skills more quickly as well as their social skills. The result of the classroom observation 
also indicated that students learning in pairs and groups made the students really active in learning.  
In addition, the worksheet for the post-test was administered at the end of the second cycle. In this activity, the 
post-test was administered at the end of session 2 which consisted of 20 questions in the form of a short answer task. 
The mean figure for the second teaching cycle was 8.50. This indicated there was significant improvement achieved 
in post-test 2 as all students achieved the minimum passing grade. It meant that the use of collaborative learning in 
reading comprehension was very effective. Moreover, the result of the questionnaire showed the responses of the 
subjects were positive.   
    
3.2 Discussions 
 
Collaborative learning exceeds cooperative activity because it involves collaboration in learning to promote better 
learning achievement. Collaborative learning can also help students to foster more meaningful knowledge when 
compared to individual learning. In addition, by carrying out activities and collaborative learning projects indirectly 
skills such as how to communicate will be learned by students. Collaboration can be done in large groups or groups of 
four or five students. The results of the study showed the advantages of collaborative learning, including being able to 
elevate the learning outcomes of groups and individuals that are more directed to metacognitive reading skills and the 
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emergence of new ideas to solving problems. In addition, classes that are collaboratively managed are more motivated, 
have a curious nature, the occurrence of helping others and competing healthily. 
The present study which made use of collaborative learning in teaching reading comprehension obvious has a 
significant degree of benefit to students reading comprehension improvement. The data analysis which established the 
finding of the present class action study showed the effectiveness of collaborative learning in improving the students’ 
reading comprehension. The mean score of the initial reflection or pre-test scores obtained by the subjects under study 
out the mean figure of 5.50. This mean figure clearly showed that the pre-existing reading comprehension of the 
students was relatively low.  
The result of the data analysis of the reflection or post-test scores in the first cycle showed the increasing mean 
figures. The mean figure obtained by the subject under study for each cycle was much higher than the result of the 
initial reflection or pre-test. The mean figure for the first cycle was 70.50 which showed that the reading comprehension 
improved considerably they had been taught through collaborative learning. The result of the data analysis of the 
reflection scores obtained by the students in the post-test in the second cycle was 80.50 showed an increasing mean 
figure. The mean figure obtained by the students for each cycle was convincingly much higher than the mean figure 
of initial reflection scores.  
There was a significant difference in the mean figure between the first cycle and the second cycle. The mean figure 
of the first cycle and the second cycle was 10 points differences. The significant difference of the mean figure suggested 
that the teaching reading in the second cycle through collaborative learning could be remarked to be more effective 
than the first cycle. This was due to the fact that the second cycle was accordingly revised by taking into account the 
weakness of the students found in the first cycle. Based on the finding of the questionnaire above, the result of the data 
analysis from the administration of the questionnaire was considered as additional Supporting data. The proportional 
percentage figures of the total response of the questionnaire for items A, B, C, and D indicated that 70 % of the subjects 
strongly agreed, 25% agreed, 5% did not have an opinion, and 0% disagreed on the implementation of collaborative 
learning. This result showed a positive changing attitude and motivation of the students in learning reading 
comprehension through collaborative learning. These findings answered the research problem that the students’ 
reading comprehension and critical thinking could be improved through collaborative learning.  
Collaborative learning is not just working together between students in an ordinary group, but a learning activity 
collaboratively to solve problems together to achieve certain goals. In achieving certain goals, students work together 
with friends to determine the problem-solving strategies assigned by the teacher. A small group of students discusses 
to find a way out, make a joint decision. Students' discussions create a feeling that the issues being discussed together 
are shared and owned by all group members. 
 
 
4   Conclusion 
 
The purpose of this study was to improve the students’ reading comprehension and critical thinking through the 
integration of collaborative learning. The present classroom action study was conducted due to the poor ability of the 
students in reading comprehension as indicated by the result of the preliminary study. In this classroom action study, 
the students’ improvement in reading comprehension could be seen by comparing the students’ mean score of the pre-
test, post-test in the first cycle and the second cycle. The study showed that collaborative learning was really effective 
for students reading comprehension and critical thinking. Moreover, it was found that collaborative learning could 
improve students' motivation and interest in learning reading comprehension. Therefore, English teachers are 
suggested to carefully carry out collaborative learning to enhance students’ reading comprehension. 
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